Bu proje Avrupa Birliği ve Türkiye Cumhuriyeti tarafından finanse edilmektedir

This project is co-financed by the European Union and the Republic of Turkey

Writers:
The place I live, me, my town, the world: Sense of Place Trip

Gaye TEKSÖZ
Güliz Karaarslan SEMİZ

The stories of “our place”, inspired by the stories of the mill

Daniela CONTI

Living in the weather world

Arran STIBBE
Dravinja Valley

Ana Vovk KORZE
Janja LUZNIK
Project Coordinator:

Gaye TEKSÖZ

Project Web Site:

www.mewewhole.com
e-mail: mewewhole@gmail.com
Reduction:

Elçin Deniz ÖZDAMAR
Design:

Luwi Reklam Film
Printing:

Ziraat Gurup Matbaacılık A.Ş.
This booklet is an output of the ERASMUS+ Project with the contract number
2015-1-TR01-KA203-021755 that is supported by the Turkish National Agency in
the area of Strategic Partnerships in Higher Education Program
Funded by the
Erasmus+ Programme of
the European Union

Erasmus+ Programı kapsamında Avrupa Komisyonu tarafından desteklenmektedir.
Ancak burada yer alan görüşlerden Avrupa Komisyonu ve Türkiye Ulusal Ajansı
sorumlu tutulamaz.
Türkiye Ulusal Ajansı (www.ua.gov.tr)

The place I live – me – my town – the world:
Sense of Place Trip

•
•

•
Learning
objectives

•
•
•
•
•

Identifying components of the natural, cultural
and social environment
Identifying the interrelationships between the
components
Exploring interconnections between the
components of the environment in terms of
land use, resource use, human activities and
natural system
Exploring new stories to live by from literature,
both contemporary local literature and that of
distant places and distant times
Developing sense of place in terms of history,
climate, culture, society and natural resources
Questioning cultural stories about human
environment interrelationship
Recognising that all landscapes have a story
that is both socio-cultural and ecological
Recognising personal connections with the
environment
Reconsidering the living habits in the local area,
country and the world based on the lessons
learnt from the stories

Students will go for a walk in the area following the
assigned route (the route will be given to the students prior to trip). The route shall be designed so
Content of
it comprises several natural and man-made plathe field trip
ces such as a water body, forest, park, buildings,
shopping area, restaurants and the time for the
walk shall not be more than an hour.

WeWho

•

le

by Gaye TEKSÖZ & Güliz Karaarslan SEMİZ, METU
e-mail: gtuncer@metu.edu.tr

Me

Title of the
activity

1

While they are walking, students will be asked to
identify and note components of the environment
(living and non-living things). They are allowed to
collect some samples (leaves, soil, pebbles etc.).
Students are requested to construct a map to
visualise the environment from their point of
view. They are encouraged to use the samples
they collect during the map construction.
Students are required to collect data on;
•
The characteristics of the place; the history,
nature, human use, living things, non-living things,
present day conditions and the future use.

Content of
The changes in the use of land, cultural and
the field trip •
natural structure.
Me

WeWho

2

le

By using the components of the environment that
they identified, students will be asked to draw
a web diagram showing the interrelationships
between them.
While drawing the web diagram students are expected to make predictions related to the future
use of the area: What if we continue to use the
area as we do today? Do we need to make any
changes related to our actions in order to conserve the place for the following generations?

Discussion and evaluation of the field trip would be
based on the following outputs:
Evaluation/ Output 1: A list of environmental components
Discussion
and Outputs identified
Output 2: The map showing the components (both
living and non-living/natural and man-made)

identified during the trip; students may be encouraged to take photographs during the trip
and/or to draw what they see on the map

Output

WeWho

Suggested Grading

Me

Evaluation /
Discussion and
Outputs

Output 4: Recipe of a traditional dish that illustrates the human-nature relationship in the
area (e.g. the one made by the vegetables / fruits specifically produced in the area)

le

Output 3: The web showing the interactions
among the components, interpreting impacts
of these interactions on the environment of the
town/city? (Students are expected/encouraged
to include themselves in the WEB and answer
the question; How their interaction(s) may affect the environment of the town, the region, the
country and the PLANET?

Points to be
earned

Identifying environmental components (as many
components as possible)
Output 1

25

The map
(Output 2)

25

Producing the web (as many
interactions as possible)
(Output 3)

25

Recipe
(Output 4)

25

3

Title of the
activity

Me

WeWho

4

le

Learning
objectives

The stories of “our place”, inspired by the
stories of the mill
by Daniela CONTI, Creda onlus
e-mail: daniela.conti@creda.it

•

Developing a sense of place

•

Exploring the natural, cultural and social
environment

•

Recognising that all landscape has a story that
is both socio-cultural and ecological.

•

Recognising personal connections with the
environment

•

Exploring human impacts on the environment

•

Considering things from different perspectives
and to understand the perspectives of others;

•

Stimulating the sensitivity and empathy towards the places where we live, study, go for a visit
or for a holiday trip

•

Encouraging people to ask questions and to
look for stories about the place where we live,
study, go for a visit or for a holiday trip

•

Encouraging people to seek for authentic and
real contexts to learn from or to experience
life.

•

Understanding the relevance of the past to
contemporary life

•

Developing the passion for learning by
doing (using our nose, touching with our hands,
creating tools or objects, moving ourselves,
making experiments and trials, learning from
mistakes)

•

Promoting action for sustainability.

When preparing for the field trip, firstly consider analysing the place where you live, teach or study. It is important to look for a
real and tangible place, about which you
can easily find literature and information and find witnesses to talk to and to ask
for their stories, expertise and knowledge.

It isn’t essential that the place you are going to
visit is a unique, marvelous and perfect site. Of
course, you may want to choose, for your first
attempt, a place where you and the students
would feel comfortable. And you may consider
other characteristics to identify such a learning
site that is:
•

an authentic place where for example people live or work, or where there is a project
of enhancement or where there are original
objects or a good ecosystem.

WeWho
Me

More on the Cascina Mulini Asciutti site displays
Suggestions for different phenomena, some of them underlined
in the narration, that can be related to different
the place
aspects of sustainability. For example the protection, sharing and the use of the natural and
cultural assets; the use of energy and of the
ecosystem services plus circular economics.

le

In the Stories of the Mill we present a site that
shows a rich heritage with some of the possible
paths to reveal the sense of this place, the relevance of the past to contemporary life, the connections between this site and the people – as
a single person or a as community – and finally
the interconnection with the territory.

5

•

a place that has a recognizable history (historical, natural, cultural, social) and has real
stories to share.

•

a place that is accessible so that you are not
preventing a learning experience.

Suggestions for
the place
•
•

Me

WeWho
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le

Content of the
field trip

a place that reveals meanings, perspectives
and relationships .
a place that displays spiritual, cultural, social economical values for sustainability or
unsustainability.

Students can participate and work on the first
design of the field trip. After reading the stories of the Mill, the teacher can involve the students on the study of their territory, looking
for resources, opportunities and people that
can express ideas on sustainability. They may
find examples such as the ones presented and
others including managing nature and permaculture experience, circular economy experimentation, agricultural short chain or community or empowerment projects, culture or
natural heritage examples, traditional crafts,
innovative and creative startups and more..
Students will make a shared large map of their
territory where they can flag their research results
and enrich the information with pictures, short
descriptions, drawings and the beginning of
some stories that they have collected. At the end,
everybody in the class is able to perceive what is
going on in their territory and how it practices
sustainability.
The second phase is to choose the first venue to
visit. First the student can make a list and

During this time students, with the help of the
teacher, will contact the people, organizations,
citizens and parents to arrange the different aspects of the visit such as interviews, places to
visit, things to do/touch/ taste/listen/make also
schedule time tables and so on.
Then the time for the visit has arrived. Each student will wear his or her personal hat of interviewers, photographers, artists, movie makers,
investigators, explorers, geographers or naturalists and will live a day in the venue, trying to
reveal the idea of sustainability or unsustaina

WeWho

Students can also prepare a pilot activity test.
They can bring a personal object or a picture
with a story or a secret about sustainability to
be revealed and all the students, from their
special point of view, try to show the story of
the object and interpret what is happening.

Me

Content of the
field trip

The third step has the objective of preparing
the visit. Students will decide on which tasks
they have and consequently, prepare questions, materials, tools and props. For example, in
the class there could be interviewers, photographers, artists, movie makers, investigators,
explorers, geographers and naturalists.

le

identify the different criteria to follow for making the choice. For example: vicinity, particular
interests, the multi-perspective view offered by
the site, the accessibility of the site, the existence and the availability of people that can be interviewed and aso on. Then students can make
a presentation on their research or interview
people to get more information about all the
local assets and then decide on a shared list or
the most interesting place to visit.

7

bility of this place from his or her personal point of view.

Content of the
field trip

Me

WeWho
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In the end the students will design a project for
the school. Depending on the explored idea of
sustainability on the site that has been visited
and on the stories that have been revealed,
the students can practice what is relevant for
them in their school, such as a permaculture garden, a recycling lab, a circular economy
experience, a biomimicry lab, a food waste redistribution, a biodiversity garden, a compost
production and many other projects that will be
inspired by what the students have experienced.

le

This last suggestion is essential because the
possibility to have a project for the school gives the students the empowerment to be the
change for sustainability, engaging them in an
action-orientated and socially responsible learning.

The evaluation process can be developed for
each presented phase, starting with the design
of the field trip up until the project for the school.
The teacher can propose some questions such
as:
What did I learn?
What will I do differently the next time?
What do I want to explore next?
What has changed in my view on sustainability?

WeWho

Students are asked to produce many materials in each phase: research, elaborations, questionnaires, diaries, reflections, narrations,
drawings and presentations. All these materials
can be used to evaluate and create the personal journey of the student growth about their
skills, attitudes, competences and knowledge.

le

What do I want to do for sustainability as a student, as a member of my school or as a member
of my community or as a citizen of the world?

Me

Evaluation /
Discussion

9

Title of the
activity

Learning
objectives

by Arran STIBBE, University of Gloucestershire
e-mail: astibbe@glos.ac.uk

•

Developing a sense of place

•

Exploring the natural, cultural, and social
environment

•

Recognizing that all landscape has a story
that is both socio-cultural and ecological.

•

Recognizing personal connections with the
environment

•

Exploring human impacts on the environment

•

Questioning cultural stories about the weather in everyday conversation and everyday texts such as the weather forecast

•

Exploring new stories to live by from literature, both contemporary local literature
and that of distant places and distant times

•

Approaching the world in new ways based
on the stories in literature

•

Direct awareness and appreciation of the
weather, the more concrete physical world,
and how the two come together to form the
weather-world.

Me

WeWho
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Living in the weather world. A field trip
based on reading, research and running

le

Content of the
field trip

Students will engage with the sections of the
story Living in the Weatherworld, exploring
each section practically and making their own
discoveries.
•

For the ‘Sunshine Holiday’ section, students
will explore advertisements and how they
use representations of the weather to

•

For ‘Nature Writing’ students will read nature writing from their own country and discover new ideas and ways of approaching
the weather world. Students can consider
how language is used to tell different stories about the weather.

Content of the
field trip
•

For the ‘Japan’ section, students will discover
ideas about the weather world from distant
cultures. The cultures could be indigenous
or traditional cultures from anywhere in the
world, and students could analyze literature, poems, TV programs or films. The questions are: what stories about the weather are
told by these cultures? Are these useful stories that could contribute to sustainability?

•

The main outdoor part of the field trip is to
go outside into local green space in all weathers over a period of weeks to months,
running, walking or moving in nature. During this time students will keep a diary of
experiences,

WeWho

For the ‘Weather World’ section, students
will explore anthropology and philosophy
for deep ideas about the weather. The key
focus is on the relationships between the
human, the weather and the more concrete physical world, both now and into the
future.

Me

•

le

encourage us to consume. Questions are:
what visual and linguistic features are used
to represent the weather positively or negatively? How are these positive and negative
images used to encourage the reader to buy
products?

11

Me

WeWho
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relating them to the research on weather
forecasts and nature writing that they are
carrying out. They can also photograph the
world around them. The Visual Story (at the
end of the main story) is an example of one
way of photographing the weather-world,
although students can be creative. The questions to think about are: how did the weather forecast represent the weather today
(i.e., positively or negatively)? How do I feel
out there in the weather world? What signs
are there around me of the interconnection
between the weather and the world (e.g.,
new flowers blooming, trees swaying in the
breeze, leaves falling, arrival of the birds)?
Are there any changes in the seasons compared to the past (e.g., daffodils blooming
early because of climate change)? Students
could interview elders to discover how they
experience the weather-world around them
now compared to the past. A key question
is how reading literature about the weather,
and being outside every day, has changed
the student’s own way of seeing the world around them. The aim is for students to
use the outdoor experience to reconsider
their role as human beings within a larger
weather world; to discover a sense of place,
history of place, and future of place, and to
capture this experience creatively in a diary.

Content of the
field trip

le

•

The future has both opportunities for providing more health and wellbeing for the
community, and threats that the green space may be destroyed.

WeWho

Content of the
field trip

Then finally, students will consider what political action can be taken to protect green
space locally and globally. The local could
start with problems and issues that they
discovered during while they were observing their local area and writing their diary.
They could outline what actions they personally will take to address the problems, or at
least what potential actions they and others
could take.

Me

•

le

After the solitary observation of the weather world students can read the ‘Community’ section of the Living in the Weather
World story and consider ways of involving
children and the local community in gaining
health and wellbeing from the local green
space.

13

For evaluating the field trip, it would be best
if the diary itself was not directly marked, because diaries by their nature are personal.
They need to be written freely and creatively
without being constrained by considerations
of ‘what the marker wants to see’. Instead
students could be encouraged to create a
digital story, a documentary film, a magazine article, a presentation, or a blog post based on their diary, drawing quotes and ideas
from it. Their output could consider questions such as the following:
• What stories about the weather are told in
everyday conversation and the local weather forecast?
Me

WeWho
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Evaluation /
Discussion

le

• What are the relationships among humans, other animals, plants, and the weather?
• What alternative, inspiring stories can be
found in nature writing, both local and international, contemporary and ancient?
• What does it feel like to be out there in
the weather world, experiencing local green spaces in all weathers?
• How do current patterns of weather compare with patterns in the past?
• How can others be encouraged to gain
health and wellbeing from the weather
world?
• What political action can be taken to protect green spaces, both locally and globally?

Learning
objectives

The story of me and us in Dravinja Valley

Developing a sense of place

•

Exploring the natural, cultural and social
environment.

•

Recognising that the landscape has a socio-cultural, environmental and ecological
story.

•

Recognising personal connections with the
environment.

•

Exploring interconnections between land
use, resource use and natural ecosystems.

•

Developing a sense of place in terms of landscape, exposition, weather, soil, water, vegetation and animals.

•

Exploring human impacts on the landscape
to understand the positive and negative impacts on the landscape and to explore how
humans, with its activities, have changed
the local landscape in terms of the functioning of the Ecosystem Services

•

Making connections between past and current land use and discussing sustainability
of the land for the future

•

Discussing the importance of self-sufficiency in the field of production with the processing of food and renewable natural resources

•

Reconsidering the living habits in the local area, country and the world based on
ecosystem Services

WeWho

•

le

by Janja LUŽNIK & Ana Vovk KORŽE, University of Maribor, Slovenia e-mail: janja.luznik@um.si

Me

Title of the
activity
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In the story about educational polygon Dole,
in 2010, the Professor Doctor Ana Vovk Korže
came into the possession of 1.5 ha of land
from her father. The land is situated in the
rural hilly area of Dravinja hills. The land has
poor natural conditions for agriculture, due
the poor soil that has a shallow upper horizon with compacted texture and an acidic
reaction as well as very little organic substance. The area was overgrown with grass
that was mown only once a year because of
the drought there..Only three old native fruit trees were planted on a hillside. The area
was considered unattractive for cultivation,
even for free, nobody wanted to take it over.
Me

WeWho
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A brief story of
the land

le

The professor Dr. Ana Vovk Korže first asked
herself three main questions: ‘’What is nature giving me?’’, ‘’What do I want to have?’’ and
‘’What do I need to do to survive in this natural condition and be more self-sufficient?’’.
The academic professor decided to change this land into a classroom in nature for
outdoor experiential learning in the field of
self-sufficiency supply. This was mainly for
the young people, so they could recognise
the new opportunities for a more sustainable life in rural and urban areas
Due to the existing natural conditions the
selection of permaculture, ecoremediation
and agroecology, as a way of cultivating, was
necessary. After five years, the educational
polygon got more than 200 diverse

Content of the
field trip

Students will explore their own living area
related to The story of me and us in Dravinja Valley content, with main focus on the
Ecosystem services, biodiversity preservation and self-sufficiency in the field of natural
food production and making compartments
sales.
Before carrying out the fieldtrip, students
get acquainted with the definitions of
ecosystems, ecosystem services for humans
and nature, about the importance

le

WeWho
Me

A brief story of
the land

arrangements for food production and
educational infrastructure for active education for all generations where, mainly via
experiential learning, they can gain research skills and practical knowledge about the
nature, its components and understand the
importance of sustainability. Today the Educational polygon for self-sufficiency is fully
operational in accordance with the laws of
nature; natural cycles are taken into account
and also natural features such as exposition,
the need for moisture and the charactevristics of the soil are taken into account. Food
production is based on natural approaches
of agroecology and permaculture with the
emphasis on crop rotation, the use of organic materials, no tilling of the soil and no use
of chemicals and artificial fertilizers. The focus is on polyculture and biological diversity.
Traditional knowledge is upgraded with new
findings that improve production methods
with water balance inside the beds and quartz sand for changing loam to sandy loam
texture.

17

of self-sufficiency, sustainable forms of food
production and use of renewable sources.
We encourage them to consider the importance of ecosystem services and we direct
them to online sources, selected literature
and films. The presentation of their reflections can be given in the form of an open
discussion and exchange of views.

Me

WeWho
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Content of the
field trip

Field visits could be organised in the local
area to a home or school garden, park, forest or to the local organic or educational
farm, community garden, Nature and Environment learning centre or Ethnological
open Air Museum, where the students can
learn about the diverse sustainable practices and self-sufficient supply in the field of
food and natural resources.

le

In the same way as the professor set the
initial questions, how to survive in the area
of Educational polygon for self-sufficiency
Dole while taking into account ecosystem
services as far as possible, we encourage
students to think about the possibility of
the coexistence in the ecosystem. To do so
they should be observing, monitoring and
experiencing nature and the environment
to gain the feeling for the landscape.
Students may be, over the course of the
trip, asked questions like: What do we
need to know about the characteristics of
the area and how can we get this data?

le

WeWho

In the context of the second question ‘’
What do I want? ‘’ the students learn about
local traditions and culture, sustainable
approaches to food production and processing and various options for the use of
natural assets. The focus is on the activities
which are closely connected to this nature.
The students explore the trends in the development of the space over the last 50 or
100 years. Within the fieldtrip the students
identify anthropogenic activities, which are
the causes of changes and they predict the
possible scenarios of the development of
ecosystems and propose measures for the
promotion and preservation of Ecosystem
services and biodiversity in the local area.

Me

Content of the
field trip

In the context of the first question ‘’What is
nature giving me?’’ the students familiarise
themselves with the geographical features
of the local landscape. The focus is on getting to know the natural and anthropogenic components and finding connections
between them. They learn about the natural resources that are the basis for life and
food production such as aspect, solar energy, soil, water, climatic conditions and vegetation. They can photograph the area, collect environmental components and make a
mental map. The students should explore
and experience their surroundings with all
the senses (observe, smell, try things, touch, hearing).

19

The questions that the teacher should ask
the students: What would you do to survive
in your local area only with all of these natural sources? Is having an area with all of the
natural sources is enough to survive?
In the context of the key third question,
“What do I need to do? ‘’ the students discover the options of how they have to adapt to
natural conditions. They explore the options
for improving soil, water, vegetation and at
the same time they think about opportunities and the promotion of the protection of
the ecosystem services in their local environment.

Me

WeWho
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Content of the
field trip

The questions that the teacher should ask
the students can be: How to survive with and
within the nature? How to grow food? How
to measure the properties of water or soil?

le

It is essential that within the field-tour, students get the chance to be actively involved
in the diverse activities that are based on
connections between man and nature, contact with animals, sustainable use of ecosystem services and goods, so they can again
feel the relationship with the natural environment.
In the context of fieldwork and based on the
key questions, students develop the ability
to think and integrate natural resources,
the use of natural resources in the past and
today and to develop competencies for the
understanding of ecosystem services. After
the fieldwork, they understand that each individual can make a difference in

WeWho

le

Through the process students will gain the
awareness that every individual has an opportunity that contributes to the preservation and promotion of the ecosystem services
and goods, as well as biodiversity.

Me

Content of the
field trip

ecosystems and ecosystemic services and
that they are aware that ecosystems are
related to each other, interdependent and
that they have a direct effect on the life of
people.

21

For evaluating the field trip, it would be
best if the students can answer the three
main questions independently by themselves. They should seek for answers and
develop innovative solutions on how to
survive in a given local natural condition
plus benefit and protect the ecosystem
services and existing natural resources in a
sustainable way in their everyday life
Their output could consider questions
such as the following:
Evaluation/
Discussion

How can I survive with all these natural sources only?

•

What do we need to know about the
characteristics of the area and how
can we get this data?

•

How can I benefit from the natural
resources and ecosystem goods in
a sustainable way?

•

How can I be more self-sufficient in
my everyday life?

•

How can I improve the biodiversity
in my own living area?

•

How could we protect this place for
the future?

Me

WeWho
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•

le

Note for teachers:
The following points are suggested to be covered for the activities
(Landfullness in adventure based programming: Promoting reconnection to the land by Baker, M. 2005 (Journal of Experiential Education,
27:3, 267-276)

1. Being deeply aware:

Become aware of what happens in
this
place.
Where I am?
What is around us?
Who is around me?
Interpreting cultural and natural history of the land.
How has this land changed over time?

How is this place unique?
3. Sensing place in the
present

What does this place mean to me?
(We could understand the meaning
that individuals attribute to the places
(social, environmental political etc.)
Connecting the place with the home.

4. Connecting to home

When does the land become home?
When does the home become land?

We could talk about the current use
5. Connecting to global of the land (the impact of today’s actiissues (I added this as ons, possible threats, problems in the
land). Considering sustainability of
a dimension)
the land for the future.

WeWho

What was this place like 100 years
ago?

le

Who & What lived in the land?

Me

2. Interpreting land history

23

STIMULATING ESD COMPETENCES OF TEACHERS THROUGH
3 LEVEL MODULE
Me, my country, our world / Our Common ESD Book MEWEWHOLE
ASSESSMENT GUIDELINE FOR TEACHERS
1. Background
Stories are the secret reservoir of values: change the stories that individuals or nations live by and you change the individuals and nations
themselves (Ben Okri 1996, p.21).
Stories bear tremendous creative power. Through them we coordinate
human activity, focus attention and intention, define roles, identify
what is important and even what is real (Charles Eisenstein 2011, p.2)
(from; Ecolinguistics: language, ecology and the stories we live, Chapter 1 by.
Arran Stibbe, Author’s Uncorrected Draft )
MeWeWhole Proposal proposed the followings for the outputs:
Me

WeWho
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• Outputs are not theoretical; instead they are composed of real
stories of sustainability and unsustainability throughout the world,
especially from the partner countries.

le

• Outputs contain suggestions for teachers related to how to use
the stories in the class.
• Outputs do not contain well known ESD activities instead it contains the activities to revitalize by the history and culture of the
partner countries and the world itself.
•

Outputs use innovative techniques for ESD.

•

Outputs are reachable through open online resources.

• The reader of this book will realize how the local environment has changed and how the change is related to the global challenges that seem very far from the point where she/he stands.
• The project will include new approaches, methods, resources
related to ESD like case studies, outdoor learning for sustainability, place based education, citizen science supported by information and communications technology (ICT) and will be based on the
need for systems thinking to understand the cycling nature of the
earth system.
• The project will provide opportunities for future teachers to
understand how social, economic, environmental systems are interrelated and how to sustain cycling system of the earth.

Accordingly, as was mentioned in the PRINCIPLES document, we accepted the following definitions:
Sustainable development:
• a process of making the emergent future ecologically sound and
humanly habitable as it emerges, through the continuous responsive learning which is the human species’ most characteristic endowment,
• a social learning process of improving the human condition
• a process which can be continued indefinitely without undermining itself (John Foster, 2002 as cited in Vare & Scott, 2007).
Education for Sustainable Development

Accordingly, setting up the principle of the project, we prefer to use the
ESD approach defined by Vare & Scott (2007).
Therefore in line with the above decision we assert that, through real
life stories, i.e. “learning from our experiences” we may equip ourselves
to choose most advantageously as the future unfolds. This would not
bring about sustainable development. Rather, it would be evidence that
sustainable development was happening (Scott and Gough,2003: 147
as cited in Vare & Scott, 2007).
As we developed the real stories and related field trips, we noticed how
a few core principles underpinned our stories; which are Connectivity,
Past – present - future, Experiential learning and Balancing “What
and “Why.
As these core principles that underpinned the stories in Our common
book (MeWeWhole) are explained in detail by Dr. Paul Vare in the introduction of the book, they are just summarized in the below table with
the main points.

WeWho
Me

Our approach related to sustainable development, learning and change as cited in Vare & Scott (2007); we assume that what is (and can be)
known in the present is not adequate; desired ‘end-states’ cannot be
specified. This means that any learning must be open-ended. This approach is essential if the uncertainties and complexities inherent in how
we live now are to lead to reflective social learning about how we might
live in the future (p.193).

le

Education for Sustainable Development (ESD) empowers everyone to
make informed decisions for environmental integrity, economic viability and a just society for present and future generations, while respecting cultural diversity. – UNESCO (213r)

25

Core
principle

Core Principles Underpinned the MeWeWhole
Stories
• A system is made up of individual elements
that are all connected in some way; e.g. local
transport system, the human nervous system
or the water cycle.
• Different systems may have boundaries but
they often impact on other systems.

Connectivity

• It can be handled through understanding, connecting elements of the problem and keeping
them under review.
• The MeWeWhole stories, and other similar
ones you may create, will help learners to see
some of the connections that make up the environent. Such an understanding can lead to
thoughts about their own role in the world.

Me

WeWho
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• The problem of unsustainability is a wicked
problem; that is complex in nature and has no
clear-cut solutions.

le

• Every place has a rich past to be explored, it
is experiencing a unique moment that we call
‘now’ and it has an endless future ahead of it.

Past
– present –
future

• We can learn from the past, about the changes
that brought us to our current situation. We
can understand the present and the unique set
of challenges and possibilities that it holds. We
can envision the future – unlike the other dimensions of past and present, the future is a
world that we can choose to change ourselves.
• A common feature of the MeWeWhole stories
is that the people are acting on their vision of
how they would like the world to be

• Each of the MeWeWhole story is accompanied
by suggestions for field trips that build on the
themes covered in the accompanying story.
• These suggestions are made to encourage us
to use our eyes and maybe do some research.
But don’t forget the other senses. Notice how
the stories are enriched with accounts of great
Experiencitasting food, of different smells, of atmospheal Learning
ric conditions.

• It is important, however, to include the scientific
principles that underpin our stories. There are
Balancing
many examples to be found, from atmospheric
“what” and
processes to insect life cycles, to soil structure.
“why”
Be sure to underpin your lessons with scientific
understanding
• When considering why we teach this topic, it
is important to recognize that education for
sustainable development (ESD) has different
purposes:

Me

• Our field trips make a number of suggestions
on lesson content but we realize that what you
teach, and the learning outcomes that you aim
to achieve, will be based on your own curriculum and the topics you wish to cover.

WeWho

le

• Our experience of our environment is informed
and enriched by our senses so using the senses
should be a fundamental element of any environmental education because they help us to
tune in to our environment.
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• Learning for sustainable development (ESD1); to
promote or facilitate changes in behavior and
ways of thinking.
• This is important in cases where there is a clear
need for change and where there is widespread agreement about the actions that need to
be taken. Examples might include using renewable energy, avoiding unnecessary waste
or eating a balanced diet.

Me

WeWho
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• This approach is usually quite familiar – it is the
sort of thing that is done in schools today. The
problem with this is that not all problems have
Balancing
clear cut solutions and sometimes apparently
“what” and
‘good’ behaviors might change or even contra“why”
dict other behaviors. More worryingly, if we all
learned to follow the rules and do what we are
told without question, we would have a profoundly unsustainable society!
• Learning as sustainable development (ESD 2) is
about thinking critically; it encourages students to question what experts say and to test
sustainable development ideas.
• It recognizes that sustainable living is not straightforward and looks for the contradictions
that might arise within the behaviors that are
promoted by ESD 1 approaches.

ASSESSMENT – Action Competence As Dr. Paul Vare stated in the Introduction of the Common ESD Book,
there may be a range of purposes for environmental and sustainability education but for us, an essential outcome is ‘action competence’.
This is an approach that seeks to develop a student’s skills, knowledge,
motivation and self-confidence in taking their own decisions in relation
to a given issue (e.g. health or environmental concerns). The approach is partly a response to the lack of democracy in most schools; after all, students are rarely offered opportunities to choose what to do.

•

Vision

•

Action

•

Change

The students decide or are guided towards the issue to study but
then they take the lead in investigating the background to the issue.
They not only explore what is happening (e.g. the pollution levels in
a local steam), they also need to find out why this has occurred.
At the vision stage, students think about how this situation could be
improved. They then decide on an action that can help to bring about
their vision
The term ‘action’ in has a specific meaning in action competence. It
must be more than a diversion from academic learning; it should be
done with a specific change in mind. Additionally, an action should be
something that the students have decided to do themselves. If they
are simply doing what they are told, then this is merely an activity
In line with the above mentioned outcome (action competenceit is suggested to have an outdoor experience (field trips) with learners after
telling and discussing the MeWeWhole stories in the class. Assessment
criteria have been given in the Field Trip Manual for each individual
field trip specific for each individual story. However, in linggestion that,
the essential outcome for environmental and sustainability education
is ‘action competence’, we propose the following assessment through
combining the assessment procedures we have suggested for the field
trips

WeWho

Investigation

Me

•

le

In order to build the capacity of students to make decisions and be
responsible for their choices, the action competence approach provides them with opportunities to engage with issues in their community beyond the classroom. The approach can be summed up as, IVAC:
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Make a list and map of environmental components.
Make a web showing the interactions among the components,
interpreting impacts of these interactions on the environment of the
town/city?
Define the situation and the problem

Learners are expected to ….

•
•

Learners decide on an action themselves, that
can help to bring about their vision.

An action that is decided and done with a
specific change in mind.

Change

Report what has changed as a result of the action.

Design an action for developing the situation and do it.

• Make a proposal for developing the situation.
The question suggested to be answered:
• How can I survive with all these natural sources only?
• What do we need to know about the characteristics of the area and how
can we get this data?
• How can I benefit from the natural resources and ecosystem goods in a
Learners think about how this situation could
sustainable way?
be improved.
• How can I be more self-sufficient in my everyday life?
• How can I improve the biodiversity in my own living area?
• How could we protect this place for the future?
Learners may be suggested to produce such materials; research notes,
questionnaires, diaries, reflections, narrations, drawings and presentations.

Action

Vision

Investigation

Learners decide or are guided towards the is- •
sue to study, but then they take the lead in in- •
vestigating the background to the issue.
They not only explore what is happening (e.g.
the pollution levels in a local steam), they also
•
need to find out why this has occurred.

Definition

le

Action Competence
Approach – Steps -

WeWho

ASSESSMENT – Action Competence -

Me
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